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Abstract 
The aim of this study was to report the learning style preferences of final year Sports 
Therapy students within the context of clinical education, with a further specific focus on 
differences between male and female learning styles. A total of n = 32 BSc. (Hons) Sports 
Therapy degree students (  s; age = 21.8 4.8 years, male:female = 14:18) were 
recruited from the University of Gloucestershire whilst completing a 24 week clinical 
practice module.  Data collection involved the Kolb learning style inventory (version 3.1) 
being administered to all participants with reference to their clinical practice experience.  
Data analysis, involving mean scores for these learning style orientations, were then used 
to determine the group preference for abstractness over concreteness (AC-CE) and action 
over reflection (AE-RO). Group analysis revealed a preference for the converging learning 
style (AC-CE = 5.3, AE-RO = 5.2) and was in contrast to the favoured individual learning 
styles of Accommodator (34%) and Diverger (31%). These individual findings are 
consistent with Kolb & Kolb’s (2005) belief that individuals involved in human-related 
professions are person orientated and likely to adopt concrete learning styles. Gender 
comparison revealed a statistically significant difference between the AC-CE scores (P = 
0.03), possibly leading to the assumption that male Sports Therapy students have a 
predilection for more abstract modes of experiential learning (8.6), whereas females have 
a slight preference for more concrete means (2.7), suggesting a more balanced learning 
style. The findings of this study indicate that learning activities could be tailored in order to 
optimise potential learning within a clinical Sports Therapy context. 
Keywords: learning styles; Kolb; student; undergraduate; sports therapy
x
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 2 
Introduction  
 
The aim of teaching is to facilitate the learning process and to develop students’ 
competencies within their chosen field through meaningful goal-orientated activity 
(Ramsden, 1992; Mosston and Ashworth, 2002; Rink, 2002). The idea that people learn 
differently is revered within many educational systems and has its origins in ancient 
Greece (Wratcher, et al. 1997; Chia, 2011; Taylor and Walton, 2011). Many educators are 
now occupied with the idea that students have a pre-determined preference for particular 
sensory inputs, learning conditions and learning strategies (Linares, 1999; Neuman and 
Bekerman, 2001). These learning styles have been argued to be a key construct in the 
educational achievement of students (Coffield et al., 2004a), and have been further 
suggested to be mediated by gender (Sadler-Smith et al., 2000). Teachers must therefore 
be aware and have knowledge of the learning style preferences of their students 
(Anderson and Adams, 1992). Indeed, Nelson et al. (1993) have reported that higher 
academic results are achieved by students who have been tested on their learning style 
and provided with an instructional session on how to apply their subsequent strengths and 
weaknesses. As the emphasis on access, diversity, retention rates and life-long learning 
continues to increase within higher education establishments, there is an evident benefit to 
incorporate strategies to reach students based on learning style preference. The critics of 
learning styles do argue that learning styles are only one of a host of influences on 
learning and are unlikely to be the most significant (Furnham et al., 1999; Coffield et al., 
2004b). Furthermore, due to the number of different learning style dichotomies, there is a 
lack of accumulated theoretical coherence and an absence of replicated findings which, if 
not addressed, will continue to produce more disorganised proliferation (Coffield et al., 
2004b).    
 
Within the discipline of Sports Therapy, clinical education is seen as an integral part of the 
teaching process as it permits the development of competent practitioners who are able to 
function successfully within this specialty (Hobbs et al., 2000). Indeed, Sanford et al. 
(1993) argue that this is the most important element of vocational healthcare programmes. 
Within the Sports Therapy discipline strategies are therefore required that improve 
students learning during clinical education and ensure that they achieve clinical 
competency.    
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This study reports the learning style preferences of final year Sports Therapy students 
within the context of clinical education, with a further specific focus on differences between 
male and female learning styles due to the interpretation that learning styles may also be 
gender specific (Brew, 2002). An understanding of this phenomenon will promote a means 
by which to improve the learning process by allowing teaching to be presented in a way 
that is most conducive to the students’ needs, as well as highlighting areas where clinical 
teaching may be adapted. 
 
 
Concept of learning styles 
 
Over the years the concept of learning styles has saturated the personalised learning 
agenda where an understanding of these styles, can allow teachers to exploits pupils’ 
strengths and build their capacity to learn (DfES, 2004; Hauer et al., 2005). Within modern 
educational institutions the idea that teachers should pay close attention to the learning 
styles of their students carries a strong intuitive appeal (Coffield et al., 2004a). However, 
the application of this paradigm is often inconsequential as the utilisation of a wide variety 
of teaching methods is often seen as an effective means by which to support each 
student’s individual learning preference. Although such a method would seem cogent, a 
teacher who adapts their teaching to satisfy four different learning styles will only 
accommodate a student’s individual learning style preferences for 25% of the time. 
Assuming that learning is enhanced by this learning style accommodation, the student will 
actually be disadvantaged for the remaining 75% of the time, inevitably leading to a 
reduction in knowledge assimilation and comprehension, as well as learning and 
assessment performance (Torrance and Rockenstein, 1998).   
 
Studies in learning styles originally developed as a consequence of interest in the 
relationship between individuals and their ways of learning. This attention has seen a vast 
amount of research conducted on all aspects of learning styles, with a large proportion 
referring to the higher education setting (Baykan and Nacar, 2007; D’Amoreet al., 2012; 
Milanese et al., 2013). However, a host of empirical and conceptual problems appear to 
arise once the apparently unproblematic and straightforward appeal of learning styles is 
analysed. Such problems include conflicting assumptions regarding learning and the 
division of the learning styles field among theorists (Coffield et al., 2004b).  
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To understand how individuals learn, a number of learning theories have been proposed. 
These theories can be characterised into three domains based upon their principal 
theoretical framework (Hung, 2001). Behaviourist theory focuses on the aspects of 
learning that are observable and is based upon stimulus-response theories, whilst 
cognitive theories place emphasis upon brain-based representational learning. The view 
that learning is a process by which learners actively construct new ideas and concepts 
forms the basis for the constructivist theory (Brandon and All, 2010), which forms the basis 
for Experiential Learning Theory (ELT). Herein, learning is seen as a recursive cycle in 
which knowledge is created through the combination of grasping and transforming 
experience (Kolb, 1984). The foundation for Kolb’s Learning Styles Model and the 
development of the Learning Styles Inventory (LSI) is made possible by this combination 
of experience, cognition, perception and behaviour (Kolb, 1984; 1985). Moreover, Kolb’s 
LSI was created to serve both as an educational tool to increase an individual’s 
understanding of the learning process and their unique approach to learning and to 
provide a research tool for investigating experiential learning theory (Kolb and Kolb, 2005). 
Success of this model can be gauged by the fact that in 2000, a bibliography of research 
was produced that documented over 1000 studies incorporating the LSI and associated 
theory (Mainemelis et al., 2002). However the experimental research base for the initial 
model was small and, as such, there are critics who maintain that the model is too narrow 
and underdeveloped (Heron, 1992; Reijo, 2000). 
 
The Kolb LSI is a self-reported questionnaire that was developed from Kolb’s cyclical 
learning process model and comprises four learning modes: concrete experience (CE); 
abstract conceptualisation (AC); reflective observation (RO) and active experimentation 
(AE) (Walklin, 2002). Within the 12-point questionnaire, questions follow a forced choice 
rank-order structure, where respondents are asked to rank four sentence endings in a way 
that best describes their learning styles. Scores are then summed across statements to 
derive a total for each of the four modes of learning (Highhouse and Doverspoke, 1987). 
By crossing the perception continua (CE and AC) with the processing continua (AE and 
RO), four types of learning are identified: Divergers (CE and RO); Assimilators (AC and 
RO); Convergers (AC and AE) and Accommodators (CE and AE) as shown in Figure 1 
(Jonassen and Grabowski, 1993). The relative emphasis placed on these learning style 
orientations is the focus of the LSI measurement (Kolb, 1985). 
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Figure 1. Kolb’s Learning Styles (adapted from Kayes et al., 2005). 
 
 
 
Kolb claims that learning styles have a significant role in at least five main areas: 
behaviour/personality; educational specialisation; professional career; current job and 
adaptive competencies. The idea that educational experiences shape learning styles is 
argued by Kolb (1984) and, as such, it should not be surprising to find correlations 
between learning styles and educational specialisation (Kolb and Kolb, 2005). Indeed Kolb 
(1984) asserts that people choose fields that are consistent with their learning styles and 
are further shaped to fit the learning norms of their field once they are in it. Within the 
Sports Therapy discipline, clinical education is heavily influenced by experiential 
processes as it requires students to construct and assimilate theoretical and practical 
knowledge through clinical practice experience. As such, it could be expected that an 
overarching learning characteristic would be present among Sports Therapy students. 
However, the concept of learning styles is not a fixed personality trait and students’ 
learning style preferences may change substantially as they mature from adolescence into 
adulthood (Coffield et al., 2004b). This assertion leads to the argument as to whether a 
rigid assessment tool such as the LSI can be used to measure a dynamic personality 
state. In answer to this Smith et al., (2002) state that the LSI is based on the assumption 
that learning styles, if not a fixed characteristic, are at least relatively stable over time, 
whilst Garner (2000) advocates that there is a marked tendency, in practice and research, 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 6 
to treat learning style as a fixed personality trait. Such advocacy allows learning styles to 
be measured and studied in order to develop appropriate teaching and learning strategies.   
 
Empirical investigations into the use of the LSI in evaluating the relationship between 
learning styles and teaching methods have produced some interesting findings: both 
McNeal and Dwyer (1999) and Buch and Bartley (2002) found that matching teaching 
mode to the learner’s individual preference yielded no significant results. Indeed Buch & 
Bartley (2002) concluded that, regardless of learning style, all learners prefer the 
traditional face-to-face classroom approach to learning. Conversely, previous research by 
Katz (1990) and Sein and Robey (1991) produced disparate results, with the latter 
concluding that performance can be enhanced by tailoring instructional methods to 
accommodate individual learning style preferences. However the legitimacy of Katz’s claim 
needs to be certified, as it did not apply to basic knowledge but instead high order 
cognitive outcomes, whilst Sein and Robey (1991) did not utilise a control group or give an 
indication to the magnitude of the effect. Additional studies into the use of learning styles 
to enhance academic achievement have shown the validity of understanding student 
learning style preferences. Indeed, many studies (Nelson et al., 1993; Lenehan et al., 
1994; Rochford, 2006) have reported that students who were provided with instructional 
sessions regarding how to apply their strengths and weaknesses based on their individual 
learning style achieved higher academic results and grade point averages than their peers. 
Furthermore Sandmire and Boyce (2004) found that significant improvement in simulated 
clinical case exercise performance was elicited when students were mismatched based on 
learning style. An understanding of the individual learning styles of Sports Therapy 
students may therefore improve the development, design and delivery of educational 
programmes that aid the integration and application of students’ professional knowledge 
(Brown et al., 2009). Within the context of clinical education this is of particular importance 
due to the challenges being faced within the education of health professionals: these 
include difficulties in attracting appropriate clinical educators; limited availability of clinical 
education placements and the reduction in government funding for health and education 
(Hobbs et al., 2000).  
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Methods 
Participants and recruitment 
A total of 32 final year BSc. (Hons) Sports Therapy degree students (  s; age = 21.8 
4.8 years, male:female = 14:18) were recruited from the Sports Therapy Clinical Practice 
module that involved students completing 24 weeks of practice within a clinical 
environment. The sample represented 97% of the total final year Sports Therapy cohort 
(32/33) and the male to female ratio for this cohort was split 14:18 (44%:56%) respectively.  
Sampling included participants who were all over 18 years of age and who agreed to act 
as participants for the study by giving their written informed consent.  Before 
commencement of the study all participants were given an information sheet that detailed 
the aims of the study and the procedures involved, including competence, voluntarism, full 
information and comprehension (Cohen et al., 2007).  They were also aware of their right 
to withdraw at any time and that their data would be kept confidential and anonymous.  All 
data was collected and stored in compliance with the Data Protection Act (1998).  
 
 
Data collection procedures 
The Kolb learning style inventory was administered (version 3.1) to all participants.  All 
participants were asked to complete the learning style inventory with reference to their 
clinical practice experience.  The learning style inventory was completed without the 
researcher present to minimise researcher bias (Oppenheim, 2000). 
 
 
Data analysis 
Summary results, including mean and standard deviations (SD), were calculated for each 
of the four learning style orientations (i.e. AC; CE; AE; RO) using Microsoft Office Excel 
(version 2010).  Mean scores for these orientations were then used to determine the group 
preference for abstractness over concreteness (AC-CE) and action over reflection (AE-
RO).  Independent samples t-tests using an alpha level of 0.05 were conducted with 
respect to group learning style preferences and gender differences for the perception and 
processing continua using Microsoft Office Excel (version 2010). 
 
 
x
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Results 
 
A total of 32 students (mean age 21.8 years, range 20-47 years, SD 4.8 years) took part in 
the study, representing 97% of the total final year Sports Therapy cohort (32/33). The male 
to female ratio for this cohort was 14:18 (44%:56%). The mean scores and standard 
deviations for the four learning style orientations upon which the LSI is based are 
presented in Figure 2.  
 
Figure 2. Learning styles inventory scores for the four learning style orientations for 
n = 32 undergraduate Sports Therapy Students.  
 
 CE 
 s   
RO 
 s   
AC 
 s   
AE 
 s   
Male 
(n = 14) 
20.1 4.9 33.5 5.9 28.7 7.2 36.3 7.5 
Female 
(n = 18) 
22.9 4.8 31.5 7.1 25.7 4.8 38.6 4.2 
TOTAL 
(n = 32) 
21.7 5.0 32.4 6.6 27.0 6.0 37.6 5.9 
 
KEY:  
CE: concrete experience; RO: reflective observation; AC: abstract 
conceptualisation; AE: active experimentation. 
 
The group learning style characteristics for the perception and processing continua were 
calculated from the group mean scores for the relevant learning style orientation (AC-CE 
and AE-RO) are illustrated in Figure 3. A statistical analysis of these orientations revealed 
a statistically significant difference for AE-RO (p < 0.001) and AC-CE (p < 0.001). The LSI 
data for each separate participant was also used to identify distinct learning styles and the 
number of participants within each learning style category.   
 
 
 
 
x x x x
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Figure 3. Learning styles inventory scores for perception and processing continua 
and preferred learning styles for n = 32 undergraduate Sports Therapy Students  
 
 AC-CE AE-RO Ass Acc Con Div 
Male 
(n = 14) 
8.6 2.8 7 (50%) 4 (29%) 1 (7%) 2 (14%) 
Female 
(n = 18) 
2.7 7.1 0 (0%) 7 (39%) 3 (17%) 8 (44%) 
TOTAL 
(n = 32) 
5.3 5.2 7 (22%) 11 (34%) 4 (13%) 10 (31%) 
 
KEY: Ass: Assimilator; Acc: Accommodator; Con: Converger; Div: Diverger. 
 
Specific data for each gender was also calculated due to the potential influence that 
gender may have on learning style preferences. A statistical analysis of the genders 
revealed no significant differences between the genders for CE (p = 0.11), RO (p = 0.42), 
AC (p = 0.16), AE (p = 0.27), or AE-RO (p = 0.21). However, statistically significance was 
obtained for gender comparison of the AC-CE scores (p = 0.03). 
 
 
Discussion 
 
In the present study, the Kolb LSI was used to examine the learning style preferences of 
undergraduate Sports Therapy students within a clinical education setting.  LSI scores 
revealed that when gaining experience the cohort showed a preference for abstractness 
(AC-CE = 5.3, range -14 to 19, p < 0.001). When reflecting upon these experiences the 
students reported a preference for action (AE-RO = 5.2, range -9 to 22, p < 0.001). These 
findings are in agreement with those obtained in other studies that have focussed upon the 
learning style preferences of students from various health professions (Hauer et al., 2005; 
Brown et al., 2008; Zoghi et al., 2010; Milanese et al., 2012). An important factor is that 
none of these studies focussed upon specific areas of health professional education, 
thereby suggesting that the preference for abstractness and action described within the 
current cohort may be relevant to other aspects of the Sports Therapy programme.   
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When perceiving information, Sports Therapy students are more likely to prefer to first 
learn from a theoretical perspective as opposed to developing their learning though 
situational experience, allowing them to contemplate the problem at hand before actually 
experiencing it (Joy and Kolb, 2009). However, when transforming this experience into 
knowledge, results indicated that students preferred to utilise active practice with real 
clients, as opposed to observing others. A preference for AC and AE learning styles 
suggests that the Sports Therapy students within the current cohort have a converging 
learning style. During clinical education students are required to attend to clients whilst 
having their performance assessed by a clinical educator. The converging style allows 
students to provide a focussed answer to a question or problem. Indeed these learners are 
best at finding practical uses for ideas and theories and prefer to experiment with 
simulations and practical applications that can be found within the clinical environment 
(Kolb and Kolb, 2005). However, although the converging learning style can be shown to 
be the prevailing learning style based upon the group analysis, the learning style 
preferences for each individual student actually reveals this to be the least preferred style. 
The reason for this may be due to the wide variation in scores within the data set (see 
Figure 2). When global averages are calculated, these variations may have skewed the 
results to reveal mean scores that are not representative of the population studied (Field, 
2009). The favoured individual learning style was actually that of Accommodator (34%) 
and Diverger (31%) (Figure 3). These findings are in contrast to other studies by Hauer et 
al., (2005), Brown et al., (2008) and Milanese et al., (2012), involving health professionals, 
which reflect a low preference for the Divergent learning style. However these findings are 
in accord with a number of studies involving health science students and professionals 
who have determined that the Divergent and Accommodator learning styles were the 
preferred learning style among undergraduate paramedic students (Smith, 2010; Zoghi et 
al., 2010; Williams et al., 2013). They conclude that Divergent individuals prefer to work in 
groups, listen with an open mind, and receive personalised feedback, whilst 
Accommodators are characterised as hands on learners. This is consistent with Kolb and 
Kolb’s (2005) belief that individuals involved in human-related professions are person 
orientated and likely to adopt concrete learning styles.    
 
Although statistical analysis of the LSI scores revealed no differences between the 
genders for the majority of their learning style preferences, the comparison of the AC-CE 
scores did reveal a statistically significant difference (p = 0.03). The male Sports 
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Therapists in the group demonstrated a predilection for more abstract styles of experiential 
learning (8.6), whereas the females had a very slight preference for more concrete means 
(2.7). This potentially indicates a more balanced learning style for female students within 
the study cohort. Previous research by Brew (2002), Bowman et al., (2003) and Jones et 
al., (2003) on the learning styles of males and females has identified some substantial 
differences that are in contrast to the current findings. Brew (2002) argued that males 
displayed a preference for CE over AC, but that this predilection was not as mutually 
exclusive as that observed for females. However, research by Jones et al., (2003) 
concluded that learning styles are subject area specific, suggesting that there is an 
interaction between gender and educational choice. As such, findings from the studies by 
Brew (2002) and Jones et al., (2003) must be interpreted with care as it is difficult to 
establish how much of the learning style variance is attributed solely to gender, and how 
much is a function of educational choice (Willcoxson and Prosser, 1996; Kolb and Kolb, 
2005). A study by Bowman et al., (2003) on a cohort of 212 physical therapy students and 
professionals reported a preference of the female participants for the Assimilator learning 
style, whilst the males in the group demonstrated a Converger learning style. This is in 
contrast to the existing study, where males exhibited a preference for the Assimilator style, 
whilst females had a relatively even split between the Accommodator and Diverger styles. 
These differences may be explained as the previous studies findings were related to 
general educational learning as opposed to having a specific focus on the clinical 
education context. 
 
 
Conclusions 
 
Results of this study show that a wide variety of learning styles are evident within the 
studied cohort. However, there is statistical evidence of a predominance in learning styles 
that may be exploited through effective teaching and learning strategies. The use of Kolb’s 
theory to ascertain learning style preferences is still open to critique. For example, the 
process of learning involves individual choice and decision-making, as well as 
personalised goals, intentions and purposes (Rogers, 1996). As such it is unclear where 
these elements would fit into Kolb’s learning cycle. As for the inventory itself, one of its 
greatest limitations is that the results are based purely on how the learners rate 
themselves. These learning style preferences are also not measured through standards or 
behaviour, but merely through an individual’s perception of how they behave. This is a 
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central problem for the LSI in that the ability to accurately measure an individual’s 
experience of the world may be limited by errors in their own perception. 
 
The findings of this study indicate that learning activities could be tailored in order to 
optimise potential learning. However, this is not to suggest that other styles of learning 
should be ignored or neglected as results from this study show that it is difficult to 
prescribe a predominant learning style to final year Sports Therapy students within a 
clinical education setting. Clinical educators of Sports Therapy students should therefore 
attempt to introduce a variety of teaching approaches and strategies in order to enable 
learning to occur regardless of students learning style preference. Providing specific 
educational sessions designed to teach students how to apply the strengths and 
weaknesses of their preferred learning style has been shown to augment academic 
achievement (Nelson et al., 1993). This may be a key method by which to enhance 
learning but does require more research into the effects within a clinical education 
environment. 
 
 
References 
 
Anderson, J.A. and Adams, M. (1992) ‘Acknowledging the learning styles of diverse 
student populations: implications for instructional design’, in Border, L.L. and Van 
Note Chism, N. (eds.) New Directions for Teaching and Learning. San Francisco: 
Jossey-Bass Publishers Inc., pp. 19-33. 
 
Baykan, Z. and Nacar, M. (2007) ‘Learning styles of first-year medical students attending 
Erciyes University in Kayseri, Turkey’, Advances in Physiology Education, 31(2), pp. 
158-160. 
 
Bowman, K., Delargy, K., Deshong, L., Kutcher, R. and Roush, S. (2003) ‘Learning styles 
of physical therapy students and clinicians’, Physical Therapy, 80(5), (S7). 
 
Brandon, A.F. & All, A.C. (2010) ‘Constructivism theory analysis and application to 
curricula’, Nursing Education Perspectives, 31(2), pp. 89-92. 
 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 13 
Brew, C.R. (2002) ‘Kolb’s learning style instrument: sensitive to gender’, Educational and 
Psychological Measurement, 62(2), pp. 373-390. 
 
Brown, T., Cosgriff, T. & French, G. (2008) ‘Learning style preferences of occupational 
therapy, physiotherapy and speech pathology students: a comparative study’ The 
Internet Journal of Allied Health Sciences and Practice, 6(3), pp.1-12 [Online]. 
Avaialbel at: http://ijahsp.nova.edu/articles/vol6num3/pdf/brown.pdf (Accessed 13 
July 2015). 
 
Brown, T., Zoghi, M., Williams, B., Jaberzadeh, S., Roller, L., Palermo, C., McKenna, L., 
Wright, C., Baird, M., Schneider-Kolsky, M., Hewitt, L., Sim J. and Holt T.A., (2009). 
Are learning preferences of health science students predictive of their attitudes 
towards e-learning? Australian Journal of Educational Technology, 25(4), pp.524-
543 [Online]. Available at: 
http://ascilite.org.au/ajet/submission/index.php/AJET/article/view/1127/380 
(Accessed 13 July 2015). 
 
Buch, K. & Bartley, S. (2002) ‘Learning style and training delivery mode preference’, 
Journal of Workplace Learning, 14(1), pp. 5-10. 
 
Chia, N.K.H. (2011) ‘A brief theoretical examination of the developmental process of 
continuous learning and teaching: from antegogy to gerontogogy’, International 
Journal of Theoretical Educational Practice, 1, pp. 30-43. 
 
Coffield, F.J. Moseley, D.V. Hall, E. & Ecclestone, K. (2004a) Learning styles for post 16 
learners: What do we know? London: Learning and Skills Research Centre, 
University of Newcastle upon Tyne. 
 
Coffield, F.J. Moseley, D.V. Hall, E. & Ecclestone, K. (2004b) Learning styles and 
pedagogy in post 16 learning: a systematic and critical review, Learning and Skills 
Research Centre. London: Cromwell Press Ltd. Available at: 
http://sxills.nl/lerenlerennu/bronnen/Learning%20styles%20by%20Coffield%20e.a..p
df  (Accessed 13 July 2015). 
 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 14 
Cohen, L., Manion, L. & Morrison, K. (2007). Research methods in education. Abingdon, 
Oxon: Routledge. 
 
D’Amore, A., James, S. & Mitchell, E.K.L. (2012) ‘Learning styles of first-year 
undergraduate nursing and midwifery students: A cross-sectional survey utilising 
the Kolb Learning Style Inventory’, Nurse Education Today, 32(5), pp. 506-515. 
 
Department for Education and Skills (DfES) (2004) Pedagogy and practice: teaching and 
learning in secondary schools. Unit 19: Learning styles. Available at: 
http://learning.gov.wales/docs/learningwales/publications/130423-pedagogy-and-
practice-teaching-and-learning-in-secondary-schools-en.pdf (Accessed: 29 July 
2015). 
 
Field, A. (2009) Discovering statistics using SPSS. 3rd ed. London, UK: Sage Publications 
Ltd. 
 
Furnham, A., Jackson, C.J. and Miller, T. (1999) ‘Personality, learning style and work 
performance’, Personality and Individual Differences, 27(6), pp. 1113-1122. 
 
Garner, I. (2000) ‘Problems and inconsistencies with Kolb’s learning styles’, Educational 
Psychology: An International Journal of Experimental Educational Psychology 
20(3), pp. 341-348. 
 
Hauer, P., Straub, C. and Wolf, S. (2005) ‘Learning styles of allied health students using 
Kolb’s LSI-IIa’, Journal of Allied Health, 34(3), pp.177-182. 
 
Heron, J. (1992) Feeling and personhood: psychology in another key. London: Sage 
Publications Ltd. 
 
Highhouse, S. and Doverspoke, D. (1987) ‘The validity of the learning style inventory 
(1985) as a predictor of cognitive style and occupational preference’, Educational 
and Psychological Measurement, 47(3), pp. 749-753. 
 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 15 
Hobbs, C., Henley, E., Higgs, J. & Williams, V. (2000) ‘Clinical education program 
strategies for challenging times’, Focus on Health Professional Education: A 
Multidisciplinary Journal, 2(2), pp. 1-17. 
 
Hung, D. (2001) Theories of learning and computer-mediated instructional technologies. 
Education Media International, 38(4), pp. 281-287. 
 
Jonassen, D.H. and Grabowski, B.L. (1993) Handbook of individual difference, learning 
and instruction. Hillsdale, NJ: Lawrence Erlbaum Associates Inc. 
 
Jones, C., Reichard, C. and Mokhtari, K. (2003) ‘Are students’ learning styles discipline 
specific?’, Community College Journal of Research and Practice, 27(5), pp. 363-
375. 
 
Joy, S. and Kolb, D.A. (2009) ‘Are there cultural differences in learning style?’, 
International Journal of Intercultural Relations, 33(1), pp. 69-85. 
 
Katz, N. (1990) ‘Problem solving and time: functions of learning style and teaching 
methods’, The Occupational Therapy Journal of Research (OTJR), 10(4), pp. 221-
236. 
 
Kayes, A.B., Kayes, D.C. and Kolb, D.A. (2005) ‘Experiential learning in teams’, Simulation 
and Gaming, 36(3), pp. 330-354. 
 
Kolb, D.A. (1984) Experiential learning: experience as the source of learning and 
development. New Jersey: Prentice-Hall. 
 
Kolb, D.A. (1985) Learning style inventory, (revised edition). Boston, MA: Hay Group. 
 
Kolb, A.Y. & Kolb, D.A. (2005). The Kolb learning style inventory – Version 3.1: 2005 
technical specifications. Boston, MA: Hay Group. 
 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 16 
Lenehan, M.C., Dunn, R., Ingham, J., Murray, W. & Signer, B. (1994) ‘Learning styles: 
necessary know-how for academic success in college’, Journal of College Student 
Development, 35, pp. 461-466. 
 
Linares, A.Z. (1999) ‘Learning styles of students and faculty in selected health care 
professions’, Journal of Nursing Education, 38(9), pp. 407-414. 
 
Mainemelis, C., Boyatzis, R.E. and Kolb, D,A. (2002) ‘Learning styles and adaptive 
flexibility: testing experiential learning theory’, Management Learning, 33(1), pp. 5-
33. 
 
McNeal, G.H. & Dwyer, F. (1999) ‘Effect of learning style on consistent and inconsistently 
designed instruction’, International Journal of Instructional Media, 26(3), pp.337-
345. 
 
Milanese, S., Gordon, S. and Pellatt, A. (2012) ‘Profiling physiotherapy student preferred 
learning styles within a clinical education context’, Physiotherapy, 99(2), pp. 146-
152. 
 
Mosston, M. and Ashworth, S. (2002) Teaching physical education. 5th ed. San Francisco, 
CA: Benjamin Cummings. 
 
Nelson, B., Dunn, R., Griggs, S.A., Primavera, L., Fitzpatrick, M., Bacilious, Z. & Miller, R. 
(1993). Effects of learning style intervention on college students’ retention and 
achievement. Journal of College Student Development, 34(5), pp. 364-369. 
 
Neuman, Y. and Bekerman, Z. (2001) ‘Cultural resources and the gap between 
educational theory and practice’, Teachers College Record, 103(3), pp. 471-484. 
 
Oppenheim, A.N. (2000) Questionnaire design, interviewing and attitude measurement, 2nd 
edition. Aylesbury: Continuum. 
 
Ramsden, P. (1992) Learning to teach in higher education. London: Routledge. 
 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 17 
Reijo, M. (2000) ‘The concept of experiential learning and John Dewey’s theory of 
reflective thought and action’, International Journal of Lifelong Education, 19(1), pp. 
54-72. 
 
Rink, J.E. (2002) Teaching physical education for learning, 4th ed. Boston: McGraw Hill. 
 
Rochford, R.A. (2006) ‘Enhancing standardized assessment scores and academic 
performance through learning styles’, Journal of Applied Research in the 
Community College-JARCC, 14(1), pp. 29-38.  
 
Rogers, A. (1996) Teaching Adults. 2nd edn. Buckingham: Open University Press. 
 
Sadler-Smith, E., Allinson, C.W. & Hayes, J. (2000) ‘Learning preferences and cognitive 
style: some implications for continuing professional development’. Management 
Learning, 31(2), pp. 239-256. 
 
Sandmire, D.A. & Boyce, P.F. (2004) ‘Pairing of opposite learning styles among allied 
health students’, Journal of Allied Health, 33(2), pp.156-163. 
 
Sanford, J., Stratford, P. and Solomon, P. (1993) ‘Clinical evaluation: physiotherapists’ 
ranking of competencies’, Medical Teacher, 15(4), pp. 369-377. 
 
Sein, M.K. and Robey, D. (1991), ‘Learning style and the efficacy of computer training 
methods’, Perceptual and Motor Skills, 72(1), pp. 243-248. 
 
Smith, A. (2010) ‘Learning styles of registered nurses enrolled in an online nursing 
program’, Journal of Professional Nursing, 26(1), pp. 49-53. 
 
Smith, W., Sekar, S. and Townsend, K. (2002) ‘The impact of surface and reflective 
teaching and learning on student academic success’, in Valcke, M. and Gombeir, D. 
(eds.) Learning styles: reliability and validity. Proceedings of the 7th Annual 
European Learning Styles Information Network Conference. University of Ghent, 
Ghent 26-28 June. Ghent: University of Ghent. pp. 407-418. 
 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 18 
Taylor, V.J. and Walton, G.M. (2011) ‘Stereotype threat undermines academic learning’, 
Personal and Social Psychology Bulletin, 37(8), pp. 1055-1067. 
 
Torrance, E.P. and Rockenstein, Z.L. (1988) ‘Styles of thinking and creativity’, in Schmeck, 
R.R. (ed.) Learning strategies and learning styles. New York: Plenum Press, pp. 
275-290. 
 
Walklin, L. (2002) Teaching and learning in further and adult education. London: Nelson 
Thornes. 
 
Willcoxson, L. and Prosser, M.T. (1996) ‘Kolb’s learning style inventory (1985): review and 
further study of validity and reliability’, The British Journal of Educational 
Psychology, 66(2), pp. 247-257. 
 
Williams, B., Brown, T. and Winship, C. (2013) ‘Learning style preferences of 
undergraduate paramedic students: a pilot study’, Journal of Nursing Education and 
Practice, 3(1), pp. 51-59. 
 
Wratcher, M.A., Morrison, E.E., Riley, V.L. & Scheirton, L.S. (1997) Curriculum and 
program planning: a study guide for the core seminar. Programs for higher 
education, Nova Southeastern University. Fort Lauderdale, FL: Nova Southeastern 
University. 
 
Zoghi, M., Brown, T., Williams, B., Roller, L., Jaberzadeh, S., Palermo, C., McKenna, L., 
Wright, C., Baird, M., Schneider-Kolsky, M., Hewitt, L., Sim, J. and Holt, T.A. (2010) 
‘Learning style preferences of Australian health science students’, Journal of Allied 
Health, 39(2), pp. 95-103. 
 
 
Author Details 
 
Christopher Holland is a Lecturer of Sports Therapy and lectures at both undergraduate 
and postgraduate levels. He is a Fellow of the Higher Education Academy and currently a 
doctoral candidate. Christopher’s research interests include mobilisation techniques and 
injury rehabilitation. 
Holland and Mills Profiling sports therapy students preferred learning styles within a clinical education context 
 
 
Journal of Learning Development in Higher Education, Issue 9: July 2015 19 
 
Claire Mills is a Senior Lecturer of Sports Education and Coaching and lectures at both 
undergraduate and postgraduate levels and is a Fellow of the Higher Education Academy.  
Her research interests include body composition and childhood obesity issues. 
